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Abstract

The transition from university study to
professional working life is important to
individual students, employers, higher
education organizations (HEOs) and
more generally to national economies.
Given the number of stakeholders
involved in  the  student-worker
transition, aignment of the skills
required by industry and skills learnt at
university is paramount. This paper will
discuss a participation program that is to
be offered as a study unit at Macquarie
University in 2010 called Professional
and Community Engagement program
(PACE).

PACE programs will offer an
opportunity for students to contextualise
and develop their professional identity
through participation in the workforce,
or an daternative form of community
engagement. During the course the
students will reflect on their professiona
role and practice using relevant
theoretical frameworks. Thus, the
professional and community engagement
component of the course becomes an
authentic learning situation enabling
students to develop critical insights to
facilitate their future transition from

! Macquarie University, Faculty of Business and Economics
had developed such a program which will be piloted in 2010.

study/university to the workforce, as
well as an opportunity for employers to
have an input into how students are
prepared for the workforce by HEOs.

Expected outcomes of this paper include
an enhanced understanding of the nature
of business graduates transition from
learning to work and suggestions as to
how higher education curricula may be
re-infformed using PACE to Dbetter
prepare business graduates for a life of
or at work. The paper will investigate the
nature and quality of business graduates
current transition to work and suggest
ways to facilitate more successful
student-worker transitions. We will aso
examine the existing gap between HEO
ingtitutional and employer rhetoric in the
form of graduate capability statements,
the ‘degree work mismatch,” (Yorke &
Knight, 2007) and compare these to the
reality of post-education life for higher
education (HE) business graduates.

I ntroduction

Students attend university for a variety
of reasons, for example, for new
experiences, career preparation and
increased knowledge. However, there is
general consensus that  university
students main academic motivation is
driven by extrinsic factors such as career
prospects or vocational reasons (Long,
Ferrier & Heagney, 2006 and Vallerand,
Pelletier, Blais & Briere, 1992). The fact
that students career prospects play a
large part in their motivation to enrol and
complete university studies highlights a
need for substantive research to address
whether student expectations of the
practical use of their degrees is matched
by the redlity of their post-education
experience. As a program, PACE
facilitates in the resolution of the degree



work mismatch by providing students
with an opportunity for critical reflection
in an academic framework. PACE aims
to build work-related skills into the
students learning context and as such
provides students with  relevant
professiona skills as well as technical
and interpersonal generic skills, also
known as graduate attributes.

The first year experience of university
students, “is well recognised as an area
of transition” in higher education
(Krause, Hartley, James, & Mclnnis,
2005; Kift, 2008). Paradoxically, while
graduate transition to work is critical to
the graduate and/or student experience,
there are very few substantive qualitative
studies on Austrdian graduates
perceptions and experiences once they
leave university for professional work
(Wood, 2004). Although there have been
Australian studies from the employers
and professional societies viewpoints
(Precision Consultancy, 2007). This
paper recognizes the gap in Australian
research literature, particularly the lack
of studies that are from graduate or
student-worker perspectives (Johnston,
2003). We propose that al HEO
business teaching and learning
experiences be benchmarked to include
an experientia component of teaching,
such as PACE in order to assist students
to improve their connection with their
discipline area and the wider community
(Yorke & Knight, 2007).

For example, research suggests that
employers continue to be disappointed
by the skill levels exhibited by university
graduates (Rigby, 2009, p. 7). It is
industry’s view that many graduates are
not prepared for the process of getting a
job nor coping with the work
environment when they do get ajob. The

current global financia crisis
exacerbates the  transition  issues
experienced by students with Y orke and
Knight  (2007)  suggesting  that
competition for jobs is a mgjor reason as
to why graduates are not finding it easy
to get employment. Economic trends and
effects such as the competitive
employment marketplace, has meant that
some students, particularly final year
students maybe sacrificing their study
and learning time to focus on getting
jobs, arguably creating a tension around
the values of scholarship and the redlity
of workmanship. It is therefore critical to
identify the preparatory needs of the
student cohort (being work-ready) in
order to develop responses to identified
needs to ensure overall student/graduate
success by decreasing such threats to
their academic achievement, particularly
in light of the fact that employability is
consistent with academic values and
success.

PACE as a pedagogical tool

PACE will provide an opportunity for
students to become engaged, ethical
citizens who are able to be socialy and
environmentally active and accountable
and capable of professiona judgement
and initiative. This will be achieved by

students  directly engaging  with
community in a variety of workplaces
including government agencies,

companies, industry partners and non-for
profit organisations. Such an experience
in turn will produce bi-products such as,
increased student contextual
understanding of business models
including the role of the individua in
organisations which will help students to
be ‘better’ employees as they are trained
to work in partnership with their



employers to achieve their organisational
missons and purposes. PACE's
pedagogical value lies in its ability to
include participation activities into the
academic context. For example, it can be
used to include work integrated learning,
co-curricular  activities, community
voluntary services as well as service
learning. These activities allow students
to use their subject knowledge in
appropriate  contexts by  alowing
students personal qualities such as
beliefs and theories of self efficacy to
develop  through reflection or
metacognition.

Like experience based learning PACE is
based on a number of assumptions about
learning. For example, PACE recognizes
participation as central to deep learning.
It is a holistic process that requires
learners to reflect, evaluate and
reconstruct experiences as essentia
stages in learning. PACE recognizes
learning as a social construct that is
influenced by the “socio-emotional
context in which it occurs,” (Andresen,
Boud, and Cohen, (2000, p.225) quoting
Boud, Cohen and Walker, 1993). As
such, PACE relies on the premise that
learning involves the entire individua
not just the cognitive or academic
dimensions. The latter concept is now
widely accepted by academics and
educational theorists and is visible in
amost all universities across the world
in the form of graduate capabilities
(Barrie, 2004, p. 262; Bowden et 4.,
2000). Graduate capabilities are also
known as generic, soft or employability
skills. These include but are not limited
to the communication and interpersonal
skills, analytical reasoning and cultura
awareness. These graduate skills are
deemed as important to one's
development as a student, a professiona

as well as a private citizen (Rigby,
2009).

Graduate capabilities success can be
improved through the PACE process as
PACE promotes full-range training for
the individual. The PACE process is
crucial to measurable development of
capabilities or attributes such as value
training, perceptive training, awareness
and emotiona intelligence, which
arguably can only be adequately tested
and developed in a simulation scenario.
This is not to suggest that experience on
its own leads to holistic learning
development — the experience itself must
be specifically conducive to the intended
outcome. In the case of HEs, PACE must
be relevant to educationa outcomes,
such a the deveopment of
professionals, ethical citizens and / or
work-ready graduates.

Incorporating PACE into curricula
design will help aign HEO accreditation
expectations with workplace and / or
other post-education expectations. For
example, providing students with real-
life problem-based questions would
provide students with an opportunity to
draw practical and relevant skills that
they can apply in various post-education
Situations, such as the workforce.
Problem-based questions are an example
of PACE in practice, and have the ability
to enhance student understanding and
engagement with curricula. Reid et d.
(2005) suggest that the level of students
experience and reflection on their future
career expectations throughout their
studies affects their level of competence
in subsequent professiona work. Other
research substantiates this view by
suggesting that career-oriented students
have a deeper, more persona and
relevant engagement with the subject of



study and consequently have an easier
and more comfortable transition into
their subject-specific workplace, (Wood
& Reid, 2006; Meyer & Land, 2005;
Wood & Solomonides, 2008). PACE can
provide a basis for tailored future
development, inclusve of career
orientation as well as a platform for
lifelong learning.

In adifferent study, Abrandt Dahlgren et
a., (2006) studied groups of students in
three European countries across three
discipline areas. The researchers found
that psychology students who were
taught in a problem-based manner that
reflected their likely work situations
tended to have fewer transition problems
than engineering students who were
taught in a more traditional, theoretical
way. Following this argument, we
contend that many business students,
like the engineering students in the
European study, are taught in a more
traditional and theoretica way and thus
may lack adequate employability skills,
which has been described by some
researchers as one of the reasons for
graduate unemployment and stunted
progress with in the workplace (Y orke &
Knight, 2007). Problem-based pedagogy,
team development and role-playing
opportunities can provide business
students with ample relevant experiences
during their educational experience, to
reflect on and develop solutions for
future situations such as the transition to
work. While our focus in this paper is on
business students transition to the
workforce, our work can be translated to
other study areas with pedagogical
similarities to business studies and also
other post-education activities. As an
example, an unemployed business
graduate with problem-solving skills
would have the reasoning and resilience

to weather the storm, or the creativity
and ingenuity to discover sef-
employment opportunities, in the current
global economic crisis.

Where are business graduates going
and why?

A study of the Australian labour market
for business graduates allows us to see
how successful business graduates are in
finding appropriate professional
employment. At first glance, one might
be forgiven for thinking that there is an
oversupply of business graduates given
the sheer number of students (especialy
international students)® taking business
programs in Australian HEOs (Birell et
al., 2005). Be that as it may, there are
still  significant  skills shortages in
business areas such as accounting raising
questions as to where are business
graduates going?

The (Graduate Careers Australia, 2008)
survey shows that new Austraian
Resident Business Graduates enter a
wide range of employment ranging from
more professional work as accountants,
and economists to general work such as
in administration. The average rate of
full-time employment in accounting,
business studies and economics
graduates is 86.9 per cent within four
months of completing their degrees.
While this is 1.7 per cent more
employment than the average graduate,
it does not distinguish what type of full-
time employment students are in, so the
students may very well be in general
skill employment such as in hospitality.
These statistics are interesting in light of
the fact that unlike nurses and

2 The Australian Business Deans Council (ABDC) found that
40% of enrolments of international students were in business
programs. (2007 or 20087?)



psychologists, business graduates are
generally viewed as requiring further
training before they can become
professionals in their fields of study; for
example, accounting students are
required to successfully complete
accreditation courses before they can be
professiona accountants. PACE
Situations such as structured, student-
specific tailored internships incorporated
into business courses would more
adequately prepare and empower
student-workers to make a high-quality
transition to the workplace (Precision
Consultancy, 2007) and to successfully
participate and contribute to society and
the economy.

Different students, different
experiences of transition. How PACE
can narrow the discrepancy

The diversity of business student cohorts
due to the many sub-disciplines in their
study implies diversity in students
experiences in the transition to the
workplace and beyond. The experience
of transition to the workforce is also
dependent on whether the students are
transitioning as domestic or international
students (Sidoryn & Slade, 2007). The
University of South Australia (UniSA,
20078) provides comparative data on
domestic and international students
professiona development. Their
research showed that internationa
students perceived themselves to be
‘under-prepared and potentially
disadvantaged to enter the workforce’
This was deduced from the fact that
international  students had a lower
agreement level on al employability
skills statements when compared with
domestic student responses (with the
average agreement level being 21%

lower than that of domestic student
responses).

UniSA aso reviewed actual employment
outcomes (which can be used as a
measure of student-worker transition) for
domestic versus international students by
using data from a Graduate Destination
Survey (GDS). The GDS data reveaed
that over a 3-year period (2005-2007)
graduate employment outcomes for
international students were reportedly
averaging 33% lower than that of
domestic students who had successfully
gained full-time employment at the
completion of their studies, and 24%
higher for those not working and still
seeking full-time employment. It is our
view that variables between international
and domestic students development of
employability skills, such as workplace
culture  and English language
proficiency, may be mitigated by
embedding PACE strategies in business
curricula. Such strategies could lead to a
higher number of successful
international graduate articulations from
study into the Australian workforce.

Recommendations. How to enhance
business graduate transition to the
wor kforce

Employability skills are generic graduate
attributes that many employers see as
necessary characteristics, which should
have been acquired by graduate workers
in order for them to be reasonably
competent in industry (Bowden et a.,
2000). The Department of Education,
Science and Training (2002) defines
employability skills as the general skills
required to gain employment and to
progress within an enterprise; these skills
include communication, teamwork and
emotional intelligence. Graduates



including business graduates need to
develop employability skills as well as
subject-specific skills in order to make a
smooth transition into their career and
become adaptive and productive in the
workforce.  HEO business programs
could incorporate PACE opportunities
for students to embed and integrate
employability skills through fieldwork
and other such simulations of post-
education life, such as ethica dilemma
solving. Such opportunities would
increase the students' comprehension of
the socia, employment and academic
culture (Petocz et a., 2001), and enhance
students' perceptions and insight into
their future choices. Moreover, such
opportunities  would increase the
potential  productivity of business
graduates and would give them a
competitive edge in accessing the
workforce (Holtermann, 1995) and other
post-education activities.

While amost al HEOs ostensibly
incorporate employability skills in their
curricula, these skills are not adequately
developed nor tested to meet workplace
expectations. Redesign of curricula to
include implementation of PACE would
involve, “the conscious attempt to
establish  situations which  provide
learning in areal context or onethat is as
close to some aspect of the real context
as can be designed ...” (Andresen et al.,
2000). For example, communication in
business studies tends to be amost
wholly tested in writing and teamwork is
infrequent and selective. Thisisafar cry
from the redlity of the workforce where
communication is often verba and
teamwork is constant and indiscriminate.
With well-tailored PACE activities, the
HE sector could improve business
graduates knowledge and generic skills,
which are necessary to ease student-

worker transitions into the workforce.
The articulation of academic experience
into harnessed worker skills can be
achieved by incorporating PACE into
business curricula design, such as
introducing an affective third year
Transition to the Workforce [goas and
values] subject (Wood, 2006).

Reid and Petocz (2007) suggest that
internationalization could be viewed as a
tool to align curriculum objectives and
activities to current world job-market
requirements. PACE can be used to
tackle traditional educational issues
including the effects of globalization on
the certainty of notions of articulation of
different levels and cultures of
education, by providing transcendent
learning outcomes rather than the usual,
limited  country-specific  cognitive
educational perspective. Such a hybrid
pedagogical design would equip
Australian business graduates with a
globally competitive and sustainable
business and socia understanding, which
would make business students highly
sought after and productive in any
workforce. Moreover, running practical
workshops can have the ability to
promote a critical approach to post
higher-education life in  business
graduates as well as enhance graduate
resiliencein arange of circumstances.

Also, PACE assessment tasks will be
key learning activities. Assessment will
be based on participation in induction
and debrief sessions, a mid semester
progress report to the supervisor allows
students to demonstrate their increasing
understanding of business and the role
they might play in business, and a
reflective journal to allow the studentsto
reflect on the relationship between work



and study and their own motivations and
goalsin each.

Moreover, while assessment of
employability skills in HEOs is
challenging, HEOs can ensure that
graduates gain employability skills and
consequently employment (which is an
important and well-recognised
motivation for study) by keeping in
contact with alumni. One such research
study has recently been pioneered in the
Faculty of Business and Economics at
Macquarie University. In such a
situation even the HEO is an active
recipient of PACE, based on the
experience, reflections and perceptions
of its aumni. Another PACE strategy
could be to develop interactive
assessment tasks in business such as
real-life professional work or applied
research. Moreover, by identifying
alumni’ s experiences in work, HEOs can
ensure that relevant skills are taught and
learnt by existing students, particularly
international  students, making it the
beginning of alife-long learning process.
UniSa, for example, developed an
International Student Course Survey
(ICSS) based around student motivations
for study. The cohorts were separated
into two groups, one was students
studying a UniSA to receive an
international  qualification with the
intention of returning to their home
country for employment; and the other
group was students studying at UniSA
with the intention of remaining in
Australia and  seeking  ongoing
employment. While UniSA has not as
yet used the ICSS Survey, this
classification enables each cohort to
easily identify career needs based on
their desired outcomes. The Uni Sa report
suggested:

For example, a Group 2 student
will be able to identify that in
order to address permanent
residency requirements they will
need to achieve specific
competencies such as English
language proficiency and local
work experience. Knowledge and
awareness of such criteria alows
the student to maximise relevant
opportunities available to them
through PACE studies and
enhance their ability to stay in
Australia as skilled migrants. The
UniSA research study and this
paper’s philosophy is that career
development starts a  the
beginning of a students degree
with  specific sessions {of
experience]® occurring
throughout al years of study to
support career development”
(UniSA, 2008).

PACE is a hot issue, because it has the
ability to mitigate the effect of the
divergent conceptualisations of graduate
/ student-worker outcomes.
Implementing PACE can be viewed as
good practice in that it breaks down
individual  barriers and  provides
meaningful development to the student
and ultimately the graduate. Given the
magnitude of their responsibilities,
business graduates need a broader range
of skills to succeed in the marketplace.
There is a crucia need for curriculum
reform to assist graduates with their
transition to the workforce. HEOs and
industry need to form a partnership in
order to adequately prepare students for
the main purpose for which they study:
to find work. While technical and
theoretical expertise is a necessary
capability in the workforce, like Scott

3 Word in brackets our own.



and Y ates (2002) we conclude that “it is
not sufficient” to produce a successful
graduate who does not have the skills
that a competent employee ought to
have. While students are Vvitdly
interested in their careers, they often
wrongly  believe that theoretical
knowledge and technical skills will gain
them employment, whereas employers
vaue collatera  skills such as
communication and leadership skills.

While PACE has some limitations, such
as the determination of standards of
education with certainty and integrity in
assessment and its  administration
intensity, PACE increases student-
worker identity and provides future
workers with greater awareness and
understanding of the reality of life. We
recommend that the workforce and HEO
organizations should further invest in
industry advisory groups to facilitate the
flow of information between industry
and higher education to improve and
enhance transitional success stories of
the student — worker interface.
International consensus suggests that the
reach, quality and performance of a
nation’s higher education system are key
determinants of its economic and social
progress (Australian Business Deans
Council, 2008). An effective transition
of business graduates facilitated through
PACE implementation strategies is
paramount for economic growth and
future economic prosperity nationaly
and globally for the trained professionals
whom we entrust with the running and
maintenance of our economies.

This paper has provided evidence that
illustrates how experiential based
learning, exemplified by PACE can be
used as an effective pedagogical tool that

aligns and improves business graduates
educational outcomes from different
stakeholders  perspectives. It is
imperative that the advantages of
PACE's integration into learning,
teaching and professional development
a Macquarie University be realised.
After al, experience based learning may
well supplement students scholarship by
nurturing technica and graduate
attributes such as resilience and cross-
cultural skills that graduates will require
post education to be ethical, socially and
economically viable global citizens.

References

Abrandt Dahigren, M., Hult, H.,
Dahigren, L.O., Hard af Segerstad, H., &
Johansson, K. (2006). From senior
student to novice worker: Learning
trgjectories in  political  science,
psychology and mechanical engineering.
Sudies in Higher Education, 31 (5),
569-586.

Andresen, L., Boud, D., & Cohen, R,,
(2000). Experience Based Leaning. In
Foley, G. (Ed). Understanding Ault
Education and Training, 2" Edition.
Sydney: Allen & Unwin, 225-239.

Australian Business Deans Council.
(2008). Scoping report: Business as
usual. Australian Business Deans
Council, Austrdia. Retrieved from
http://www.altc.edu.au/carrick/webdav/u
sers/siteadmin/public/Grants DBl ABD
C%20Freeman%20B usi ness%20Final %
20Report March27 2008.pdf on 23
January 2009.

Barrie, S. C. (2004). A research-based
approach to generic graduate attributes
policy. Higher Education Research &
Development, 23, 261-75.



Birell, B., Edwards, D., Dobson, 1., &
Smith, T.F. (2005). The myth of too
many university students. People and
Place [Online, available a
http://findarticles.com/p/articles]

Bowden, J,, Hart, G., King, B., Trigwell,
K. & Wats, O. (2000). Generic
capabilities of ATN university graduates.
Canberra, Austraia: Austrdian
Government Department of Education,
Training and Youth Affairs. Retrieved
from
www.clt.uts.edu.aw/ATN.grad.cap.project
.ndex.html on November 4, 2009.

Boud, D., Cohen, R. & Walker, D. (Eds)
(1993). Using Experience for Learning.
Buckingham: SRHE and Open
University Press.

Department of Education, Science &
Training. (2002). Employability skills for
the future. Canberra, Australiaz DEST.
Retrieved from
www.dest.gov.au/sectors/training_skills/
publications resources/other publication
son 5 November 2009.

Hotlermann, S. (1995). The costs and
benefits of British employers promoting
equality of opportunity. In J. Humphries
and J. Rubery (Eds.) The Economics of
Equal Opportunities, Equal
opportunities Commission, Manchester,
137-145.

Graduate Careers Austraia.  (2008).
Grad Sats and Grad Files. Austrdia:

GCA.. Retrieved from
http://72.14.235.132/search?g=cache:9X
rgDiy5-

icJ:.www.graduatecareers.com.au/content
view/full/24+gradfiles& hl=en& ct=clnk
& cd=1& gl=au on 18 January, 2009.

Johnston, B. (2003). The shape of
research in the field of higher education
and graduate employment: Some issues.
Sudies in Higher Education, 28 (4), 414
—426.

Kift, S. (2008). The next great first year
challenge: Sustaining, coordinating and
embedding coherent institution-wide
approaches to enact the FYE as
“everybody’s business’. 11th Pacific
Rim First Year in Higher Education
Conference: An Apple for the Learner:
Celebrating the First Year Experience,
Australia, Hobart. Retrieved from
http://www.fyhe.qut.edu.au/past_papers/
papers08/FY HE2008/ content/pdfs/Keyn
0te%20-%20Kift.pdf on January 19,
2008.

Krause, K-L., Hartley, R., James, R. &
Mclnnis, C. (2005). The first year
experience in Australian universities:
Findings from a decade of national
studies. Canberra, Australiac Department
of Education, Science and Traning,
Australia

Long, M., Ferrier, F. & Heagney, M.
(2006). Stay, play or give it away?
Students continuing, changing or leaving
university study in first year [online
available a
http://www.dest.gov.au/NR/rdonlyres/67
8FF919-3AD5-46C7-9F57-
739841698A 85/14398/final .pdf
(retrieved on 23 February, 2009).

Meyer JH.F, & Land, R. (2005).
Threshold concepts and troublesome
knowledge (2): Epistemol ogical
considerations and a conceptua
framework for teaching and learning.
Higher Education 49(3): 373-388.



Petocz, P. & Reid, A. (2001). Students’
experience of learning in statistics.
Quaestiones

Mathematicae, Supplement 1, 37-45.

Precision Consultancy for the Business
Industry Higher Education Collaboration
Council. (2007). Graduate employability
skills:  An  examination of the
development, teaching, assessment and
reporting of graduate employability
skills in the higher education sector.
Department of Education, Employment
and Workplace Relations. Victoria,
Australia Retrieved from
www.dest.gov.au/sectors/higher_educati
on/publications_resources/profiles/gradu
ate_employability skills.htm on 3
November 20009.

Reid, A., Wood, L.N., Petocz, P., &
Smith, G.H. (2005). Intention, approach
and outcome: University mathematics
students  conceptions of learning
mathematics. International Journal of
Science and Mathematics Education,
3(4), 567-586.

Reid, A. and Petocz, P. (2007).
Internationalisation as an orientation for
learning in maths. In Atweh, B,
Calabrese Barton, A.; Borba, M.; Gough,
N.; Keite, C.; Vistro-Yu, C.; Vitha, R.
(Eds.) Internationalisation and
Globalisation in Mathematics and
Science Education. Routledge, pp 247-
267.

Rigby, B. (2009). Review of Graduates
ills: Critical Thinking, Teamwork,
Ethical Practice and Sustainability.
ALTC. Support for the original work
was provided by the Australian Learning
and Teaching Council Ltd, aninitiative
of the Australian Government

10

Department of Education, Employment
and Workplace Relations.

Scott, G. & Yates, K.W. (2002). Using
successful graduates to improve the
quality of undergraduate engineering
programs.  European  Journal  of
Engineering Education, 27 (4), 363-378.

Sidoryn, T. & Sade, J. (2007). To
transition and beyond! Srategies to
assist international students' throughout
their university experience. International
Education Association. Retrieved from
http://proceedings.com.au/isana2008/pag
esd/paper_Sidoryn.pdf on 16 August
2009.

University of South Australia. (UniSa)
(20073). Course Experience
Questionnaire. Adelaide, South
Australia: University of South Australia..
Retrieved from
http://www.unisa.edu.au/unisareport/ on
January 13, 2009

University of South Australia. (2008).
Graduate Qualities. Addaide, South
Australia: University of South Australia..
Retrieved from
http://www.unisanet.unisa.edu.au/gradqu
ag/ on January 13, 2009

Vdlerand R., Pdletier L., Blais, M. &
Briere, N. (1992). The Academic
Motivation Scalee A measure of
intrinsic, extrinsic and motivation in
education. Educational and
Psychological Measurement, 52, 1003-
1017.

Wood, L.N. (2004). University teaching
and learningg MERGA Review of
Research in Australia 2000-2003.
Flaxton: Post Pressed.



Wood, L.N. & Reid, A. (2006).

Conversations with graduates:
Reflections on learning mathematics.
ICTM3. Retrieved from

www. busi nessandeconomics.mg.edu.auw/b
usiness docs/Staff Documents/leigh wo
od/pdf3WoodReid.pdf on 28 September
2009.

Yorke, M., & Knight, P. (2007).
Evidence informed pedagogy and the
enhancement of student employability.
Teaching in Higher Education, 12 (2),
157-170.

11



